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INTRODUCTION 
     Professor Takemae Fumio has a wealth of information and opinion on 
Japanese higher education, both past and present, as well as many thoughts 
about its future, especially in the area of English language education. 
Takemae-sensei is ready and willing to share his ideas. He is the current 
Director of the Center for English Language Education (CELE) at Asia 
University (AU), a faculty member of AU's English Department, and a  part-
time faculty member elsewhere. He is a member of AILA, JACET and other 
scholarly organizations.  Takemae-sensei is understandably a busy person. 
He graciously granted the time and energy for an interview on July 17, 2000, 
and arrived well prepared with a number of books, articles, course materials, 
and other information. As one of the team which founded CELE, and the 
Freshman English (FE) program as well as AU's study abroad program in 
Washington State, the Asia University America Program (AUAP), Takemae-
sensei is a man with roots in the department which he now oversees. 
     Takemae-sensei was asked to give us his views on CELE, FE, and 
AUAP — their strengths and weaknesses, their successes and failures, and his 
vision for their future. Following is a summary of his responses, paraphrased 
for the sake of brevity.
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Michael Bess: Before you focus on the history of English teaching at AU, 
could you give us the general historical background to English language 
education in Japanese higher education? What does the broad historical 
context look like? 
Takemae Fumio: Before responding to your questions, I would like to make it 
clear that what I am going to speak about are my own personal opinions or 
comments regarding CELE, FE, and AUAP, and not an official statement as 
Director of CELE. 
     Now let me speak about present-day English teaching in higher 
education in Japan from the historical viewpoint. Near the end of the 
Tokugawa government and the beginning of the Meiji era, when Japan was 
opening up to the outside world, the number of learners of English was very 
small, but the quality of their learning was very high. 
     All education -- that is, the teaching of all subjects -- was conducted in 
English, by native speakers using textbooks written in English. All higher 
education was carried out in English, French, or German. At that time, there 
were no textbooks written in Japanese, and no qualified native Japanese 
teachers at higher levels, so students were expected to learn from textbooks 
written in English, French, or German taught by native speakers of those 
languages. At the beginning of middle or high school, or at the end of their 
elementary school years, Japanese students began to learn English. English
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was the medium of instruction. In a way, they were in an immersion 
program. In a very short period of time, they were very good speakers of 
English. And in a few cases, they had almost forgotten their native language. 
     Gradually, textbooks written in Japanese began to appear, except at 
the college level, and the number of high school students began to increase. 
However, as the number of students learning English increased, the number 
of hours spent learning English and the quality of English decreased. The 
quality of students' English also declined as English ceased to be the medium 
of instruction and became a subject in itself and as native speaker teachers 
were replaced by Japanese English teachers. It seems that as the next 
hundred years passed, the number of students studying English rose steadily, 
while at the same time the average quality of English spoken by those 
students dropped. Students also spent fewer and fewer class hours per week 
studying English. 
RECENT TRENDS IN ENGLISH LANGUAGE EDUCATION IN JAPAN 
  This trend seems to have ceased only in the last 20 years or so, thanks to 
more and more Japanese travelling, working, and studying overseas, and 
then returning from abroad, as well as to an increase in the number of 
foreigners living in Japan and of native speakers teaching English in Japan. 
Furthermore, in some Japanese universities, such as the very recently 
established Miyazaki International University in Miyazaki Prefecture, or in 
branch campuses of American universities, including Temple University's
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Tokyo branch, English has again become the medium of instruction, or at 
least is treated as a first or second official language on campus. 
MB: Now can you give us the particulars surrounding the origins of FE and 
CELE? 
TF: Fortunately, or unfortunately, Japan and Thailand were the only two 
Asian countries to avoid some form of colonization or control by European 
powers in the last two centuries, and that is, in my opinion, one of the biggest 
reasons why Japanese and Thai people are not so good at English! So, 
sometimes, we are troubled by this fact. We are glad that we were able to 
remain independent, but we are envious of the English ability and long-
standing tradition of the English language in some former colonies. 
     The average Japanese citizen sometimes complains about the poor 
quality of Japanese English language education. One indicator that has 
caused a public outcry for improvement is TOEFL scores: in 1998 or so, 
Japan was near the bottom of TOEFL scores for industrialized countries. 
FE: A TRUE "FIRST" FOR JAPAN 
     Looking at the historical background and the current situation of 
English learning in Japan, a group of AU professors, myself included, devised 
a plan: twelve years ago, we were able to introduce a program of English 
teaching -- that is, the Freshman English Program -- to AU, or more exactly,
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to college education in Japan. This was the first time for a private school in 
Japan to adopt this sort of idea for the general student body, rather than only 
for English majors, or  only students in International Relations or Foreign 
Studies. By "Freshman English Program," I mean a set of the following key 
elements: a placement test and resulting levels, a fairly small class size, a 
combination of native speaker and Japanese instructors, five required class 
hours per week, and textbooks coordinated across the curriculum. 
     Before that, in most universities in Japan, English was taught simply 
because it was required by the Japanese Ministry of Education. English 
courses were usually structured this way: 2 class hours or 2 ninety-minute 
periods per week, usually taught by two different non-coordinating teachers, 
save that one teacher would teach reading  -- the receptive component, while 
the other would cover writing and grammar  -- the productive component. 
Because of the class size of 50 or more, it was next to impossible to teach 
colloquial English, or what is known in Japan as "English conversation," let 
alone discussion or debate in English. English teachers seemed to be fighting 
a losing battle. 
     In order to improve this situation, AU initiated the FE program, and 
that was also the beginning of CELE, or as it was known at that time, ELERI 
(the English Language Education Research Institute). 
MB: What have been the most difficult obstacles for CELE in its 12-year 
history?
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TF: The biggest obstacle CELE has faced throughout its history actually 
occurred at the start of CELE's existence. This problem was the hostile 
relationship between the coordinator and several Visiting Faculty Members 
(VFMs) for the first few years after ELERI (CELE) was founded. When we 
started ELERI, the original VFMs were hired through ACE (American 
Cultural Exchange), a nonprofit educational organization based in Seattle. 
Some of ACE's candidates may have felt over-qualified for their positions as 
ELERI faculty. As a result, some of these original VFMs complained about 
their coordinator's leadership and also spoke ill of their treatment by AU, 
especially with regard to their pay. At that time, many American 
universities were setting up branch campuses in Japan. Those VFMs who 
were dissatisfied, left AU the following year to work at some of these new 
branch campuses, which, according to those VFMs, paid much higher  salaries. 
Unfortunately (for them), a majority of those American campuses proved to 
be failures and withdrew after a few years. Those dissatisfied former VFMs 
who had left to join these branch campus endeavors were left without jobs. 
Meanwhile, the coordinator, who had been attacked by other VFMs, made a 
counterattack on AU, stating that AU treated full-time non-Japanese 
instructors better than VFMs. 
     All these problemswere gradually dispelled as the VFMs began to see 
the situation in a different light after having served in CELE for a time.
131
They began to better understand the employment options available to them 
at AU. 
     AU has three types of employment: full-timers, part-timers, and VFMs. 
Applicants may choose which category to try for. A Ph.D., plus teaching 
experience and publications, as well as a good command of Japanese are the 
minimum requirements for a full-time, tenure-track position. It must also be 
remembered that this type of job opening is rarely available, with perhaps 
only one or two openings every 4 or 5 years. The non-permanent VFM 
position offers an entirely different situation for those who want to teach 
English in Japan at full-time hours for several years without making a 
permanent commitment to AU. Former VFMs who wish to stay in Japan can 
usually find further positions. CELE has become famous as a source for good 
English teachers. Other Japanese universities are eager to employ qualified 
and experienced former VFMs. 
MB: What have been CELE's biggest successes and strengths? 
TF: As  VFMs came to better understand the situation, the end result was a 
state of harmony among VFMs, between VFMs and their coordinator, and 
between VFMs and AU. So, the greatest strength we now have in CELE is 
the productive harmony and cooperation of each member. Even if some 
instructors are not very proficient at teaching in their first year, they will be 
able to learn a lot from other instructors if they are determined to be better
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teachers. We can share our ideas, teaching tips and materials in this kind of 
organism. I like to think of CELE not only as an institution, but also as a 
living organism, each of us encouraging each other to work together to 
become a better instructor, coordinator, and director than in any other 
educational institution. The harmony that we share within CELE is one 
asset that makes CELE so successful. 
     In fact, the combination of CELE, FE, and AUAP has been so 
successful and so famous, that other universities in Japan have copied it, and 
now they are getting all the press since it is something "new" for them! So, 
FE and AUAP are no longer newsworthy in Japan because they are so "old" 
(12 years old this year)! So we must think about how we can re-invent CELE, 
FE, and AUAP to make them fresh and newsworthy again so that they again 
become a special attraction to AU. 
     A similar "un-newsworthy" success is CELE's FE placement test that 
sorts students into classes taught according to ability level. Recently an 
article appeared on other Japanese universities that place students into 
English classes according to results of placement tests. AU was not 
mentioned because we started this policy more than 10 years ago. That is no 
longer "news"!
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CELE TEACHERS ARE TO BE ENVIED
  Another great success of CELE and an advantage that VFMs have over 
other instructors at AU is the number of contact hours VFMs have with their 
FE students. No other teachers at AU have the treasure of four or five hours 
per week of contact with their students. As a result, VFMs know their 
students better and have a better rapport with their students than do other 
teachers. And as teachers who not only teach the specific subject, but by 
teaching the subject also greatly influence their students, it might be said 
that VFMs have more influence over AU Freshmen than their other teachers. 
Four or five contact hours per week may not be as much as VFMs would like, 
especially since each period is "only" 45 minutes, and with most FE classes 
one day per week is taught by a "5th-day teacher" rather than a VFM. (And 
by the way, please remember the difficult and often frustrating situation your 
5th-day teachers, like myself, find ourselves in, of seeing our students only 
once a week for 45 minutes — a lot happens in the seven days between each 
5th-day class!) However, this situation is still better than that for teachers of 
other foreign languages at AU: they have much less contact time per week 
and they are teaching students usually from zero (rather than the foundation 
of 6 years of prior English study in junior high and high school that Japanese 
freshmen usually have).
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MB: Thank you for covering CELE's assets so thoroughly. Now what about 
FE and AUAP as educational programs distinct from, to use your term, the 
"organism" which generates them — in your view, what are the strengths and 
weaknesses of FE and AUAP? 
TF: The strengths of FE and AUAP are the interdependence of and 
interaction between the two programs. But we need even more linkage 
between them, including the exchange of instructors, and more coordination 
of curriculum and levels. 
     The weakness of FE has been that we could not do long-term planning 
because of the three-year limitation on contract renewals for VFMs. Now, 
with the limit extended to five years, it will be feasible to plan farther into 
the future. One benefit of longer-term planning is the possibility of doing 
team projects, in which all VFMs and FE students participate. 
  Since we work together under one program, it might be a good idea to 
have one or two projects that all VFMs could participate in. Such a project 
could eventually become a symbolic event to unite each VFM as well as each 
student, giving us some sort of a sense of achievement. When we carry out 
this kind of team project, we will have a more concrete record of the 
achievements we have reached in any given academic year. 
   Other universities have such team projects: Ritsumeikan University has 
a composition contest -- in English, Chinese, or Japanese -- with compositions
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being collected into booklet form. This type of cooperative project also can be 
written about in the CELE Journal or used to advertise AU in some way, 
especially if it is expanded program-wide to include all FE students and 
teachers. 
     I have done such a project on a smaller scale in two Junior College 
classes: I show the students a list of menus; they choose one dish, and write 
the recipe in Japanese. Then I distribute a vocabulary list, so that they can 
write the recipe in English. Each student submits a bilingual recipe, then I 
collect them into booklet form, which each student then receives a copy of. 
Another project was to have students explain a special event in Japan (such 
as Tanabata, 0-bon, 0-hanami, etc.) in English. Junior College students 
were then able to use these when they went abroad on JCAP. A recitation or 
composition contest might also be interesting. 
JOINING HANDS WITH THE ENGLISH DEPARTMENT 
     Another weakness is the curriculum issue of how we connect FE with 
other English courses. This is not the responsibility of CELE, but of the 
English Department at AU. The Asia University Academic Curriculum 
Committee Conference has been advocating that AU should put more 
emphasis on English teaching. They are going to ask the English 
Department to think over the details of a new curriculum for a proposed 
required ten-credit English course (meaning FE plus six more credits), that
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would be taken by freshmen and sophomores, under the program entitled 
"Common Basics" (similar to "General Education Requirements" in the U .S.). 
We now give four credits to FE through the first year, so we will have to 
think about a ten-credit English course, including the renovation of the 
present FE program. But this future credits would depend on the policy of 
each faculty, and some faculties put more emphasis on English education 
than do others. 
     The same Academic Curriculum Committee is also thinking about 
establishing a new course called the "International Businesspeople Course" 
that will have credits in English (20 to 30) equivalent to the number of major 
credits in some majors. So, students in this track will have a very extensive 
or comprehensive English program with FE, AUAP, English-related subjects, 
Common Basics, and those business classes under the "International 
Businesspeople" course. That's awaiting us in the future. I think it will be a 
very good opportunity for CELE and the English Department to work 
together to develop these new course plans. 
MB: In what other ways would you like to see FE and AUAP change in the 
near future? 
TF: There is one proposal that has been put forward, that I am not 
necessarily in favor of nor against at this point: Recently, a member of the 
International Relations (IR) faculty told me that  IR is considering shifting
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their AUAP time to the second half of the Freshman year. We do not as yet 
have any details regarding this idea. My first thought was, what is the 
purpose of such a shift? It would not be feasible to shift only one faculty. 
However, if the university as a whole had the same idea, then it might be 
possible. This would involve shifting  IR students' AUAP time to the latter 
half of their Freshman year and Economics students to the first half of their 
Sophomore year, while somehow coordinating the remaining half of returning 
 IR students' FE classes, which they would need to take in the first half of 
their Sophomore year. 
  Another idea that has been discussed, but which will not see fruition in 
the near future, is to make use of summer or spring vacations. English or 
other subjects could be taught during summer or spring vacations, because 
these are four months during the year when we don't use the AU campus! If 
students took classes during these times, they could gain enough credits to 
take their senior year (or half of it) off to do volunteer work, job hunting, 
travel or study abroad, etc., and still graduate in four years. 
    The idea in both of these possible proposals is to give students more 
choices, especially as AU expects to receive more and more non-traditional 
and foreign students in the years ahead. These sorts of changes would of 
course require changes in the contracts of VFMs to allow them more choices 
as well.
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MB: During a recent CELE Monday Meeting, you quoted someone as saying, 
"Better is the enemy of good." You also expressed a related idea with the 
phrase, "FE is the enemy of FE." Could you explain these ideas in more 
detail? 
TF: Several years ago, during an AUAP Consortium meeting, at the farewell 
dinner, I mentioned this phrase: "AUAP is the enemy of AUAP." Noda 
Kazuo, the former president of Tama University wrote to Tama's prospective 
professors once a week for one year before the opening of that university, 
informing them of his vision and of occasional news of the campus's 
construction and the like. He once wrote that "the enemy of Tama University 
is Tama University," in an effort to show the professors that, no matter how 
beautiful the founding concepts of a university, they will soon deteriorate if 
the people involved in education only admire the ideas and do not make any 
efforts to innovate. 
     And when I visited the Wildfowl Trust on the Severn shore one and a 
half miles northwest of Slimbridge, Gloucester, in the U.K., I found a similar 
idea. In the last exhibition room, I found a notice which read, "The Greatest 
Enemy of Nature." I walked up to the notice, wondering what kind of exhibit 
was displayed there, and looked in to find  -- a face. In fact, it was a very 
familiar face: my own. I was looking at myself in a mirror. And next to this 
notice there was another caption, "The Greatest Friend of Nature." It had 
the same device: there was also a mirror under that caption. So, at a recent
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Monday Meeting of CELE, I quoted this phrase, "FE is the enemy of FE," 
meaning that FE is a very good program, but don't forget to make it better. If 
we sit back, thinking that "teaching English to those lazy students doesn't 
deserve me," it will spoil not only the program, but also the person who 
thinks this way. Even though we may have a very good program structure, if 
the teachers in the program are not good, then we can't say that it's a good 
program. 
STUDENT ATTITUDES
     The other quotation I'd like to cite is from a book entitled Englishes 
Connecting Asia, written by Professor Honna Nobuyuki of Aoyama 
University. A literal translation of one of  my favorite sentences from his book 
is, "Better is the enemy of good." Professor Honna explains that our chances 
of having a perfect command of any foreign language, including English, are 
practically non-existent. It is important to make efforts to improve our skills, 
but in this case, the effort is made to add to our present skills. To make the 
best use of the skills we have now is of utmost importance. While we are 
using our skills, we will realize what areas need improvement, and then we 
will be able to find our next target. In learning English, perfectionism is 
ineffectual: We would be better off being good at one expression by using or 
practicing the same phrase before we master it, rather than waiting to use it 
until after we have mastered it. When we would like to say, "Japanese
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scenery is beautiful," we try to think of a word meaning "scenery" in English 
and also grope about for the English skills and finally the following sentence 
comes out of our mouths, "Japan is a beautiful country." That's the way we 
should do it. So, if we are always striving for something "better" and we 
never use the "good" skills that we have already because we are waiting until 
those skills become "better," then we can truly say that "Better is the enemy 
of good." 
     So, we in CELE must be willing to change the way we do things. We 
cannot be content with how things are now, and never try new innovations. 
VARIOUS INTERNATIONAL "ENGLISHES" 
    One related item that has been in the news a lot lately is the hotly 
debated topic of making English an official language in Japan. Caution is 
advised here: we need to think about making English the official second 
language of Japan as a future topic of discussion, not as if it were going to be 
actually adopted tomorrow morning. Of course, we should put more 
emphasis on English teaching and learning, and on using English as a 
language of international communication. But journalists like to write about 
this idea as if we had already decided to make English our second official 
language. The point is, it's an important topic now and into the near future. 
     We have come to a stage in which we make much of varieties of 
English or "Englishes." As English has spread all over the world, many 
varieties of English have arisen. It can be said that by its varieties, English
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is given a place as an international common language, or a global language. 
English is now being used by many more non-native speakers than it is by 
native speakers (in a ratio of 17:3). So English is now being used in order to 
communicate among non-native speakers, as a "lingua franca." For example, 
when you attend international conferences held in some Asian countries, you 
will discover that participants begin speaking to each other in English 
without realizing that English is not the official language of the host country. 
    An interesting episode from the Cold War also demonstrates the 
international use of English: when Kruschev, then prime minister of the 
former Soviet Union, was asked what was the "international language," 
someone -- perhaps to avoid an argument -- quickly answered for him, 
"English." Kruschev, however, interrupted to say, "No, not English -- broken 
English!" Non-native speakers, since they so greatly outnumber native 
speakers, must have the courage to say to native speakers, "Please try to 
make efforts to understand our ("broken") English, which will be a little 
different from your dialect of English." It will become more and more 
important for different peoples to think of English from the same distance 
and try to understand all the vernacular varieties of Englishes. 
     When we think of all these varieties, including our own Japanese 
English, as dialects, equally distant from "true" English, then we can have 
confidence in using our dialect of English, and a more encouraging experience
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results. For the language teacher, the greatest issue arising from this is 
what kind of attitude or teaching method are we going to adopt? 
THE GOAL 
     Of course, to learn and understand English, we need some kind of 
standard model, such as the so-called Standard English spoken in the U.K. or 
the U.S.A., but when learners begin their learning process, they will make 
mistakes. It's very important to think about this situation. In FE, many 
teachers encourage students to make mistakes, and they should do so. I'd 
like to quote from the policy statement from the syllabus of one professor at a 
certain university: 
     Students are expected to make mistakes in English. If a student 
     makes no mistakes in English, he/she should not be in this class.
     (a) Making mistakes is a good way to improve your English. 
     (b) If you make no mistakes, I can teach you nothing. So I will have 
           no job. Please make mistakes. 
Students are expected to make plenty of mistakes and to learn from their 
mistakes. So, this is an important aspect of English language education to 
consider. In some of the FE classes I observed, teachers were very good at 
correcting students' mistakes, but not overtly, so that students didn't even 
notice that they were being corrected. In one class, students were to give a 
verbal answer to a question. The teacher, without comment, wrote the 
grammatically correct form of the answer on the board, without interrupting 
the student or calling attention to the student's mistakes. This still gave the
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student the correct form, but without embarrassment. In that way, the 
students could learn from their mistakes. 
     As I said before, perfectionism is ineffectual. Students who focus only 
on getting "better" will never use their present "good" skills. Students must 
be willing to make many mistakes, and we teachers must be willing to let 
them. Students need "inspirational leadership" from their teachers  --
teachers who are "directors," helping their student "actors" to achieve good 
"performances" as they act out their linguistic "
roles." We need humane 
classes, too, where students feel comfortable enough to use their dialect of 
English, as full of mistakes as it will be, to bring about real communication. 
     The final goal of communication is said to be "the exchange of human 
warmth." I like this phrase very much. We need to add more human 
elements to our classes, because in the end, it's not the skills or grammatical 
correctness that matters so much, but this exchange of human warmth that 
is important in communication. 
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